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UNIT 9: SUSTAINING A SERVICE-LEARNING COURSE 

“Even if you’re on the right track, you’ll get run over if you just sit there.”

–Will Rogers

COMPETENCIES
After completing this unit, you will be able to:

•	 Identify the motivations of key stakeholders.
•	 Find ways to achieve enduring engagement by promoting a culture of service-learning at your 

institution.
•	 Create a plan for service-learning sustainability at institutional and community levels.
•	 Identify meaningful roles for students, community partners, and faculty who will contribute to 

sustaining and maintaining the service-learning course.

WORKSHEET
•	 Self-Assessment Tool for Service-Learning Sustainability

INTRODUCTION
This unit addresses describes strategies for sustaining individual service-learning courses as well as strategies 
for contributing to the institutionalization of community engagement within your institution. Sustaining 
and maintaining a service-learning course occurs at multiple levels and involves the active participation of 
student, faculty, academic administrators, and community partners. 

SERVICE-LEARNING SUSTAINABILITY AT THE INDIVIDUAL FACULTY LEVEL

Tips for getting started
A core element in developing any service-learning course is its ongoing maintenance and sustainability. 
Sustainable service-learning courses require relationships with local partners that are mutually beneficial 
and that are typified by trust, communication, transparency, and consistency and are built upon rigorous 
evaluation as well as the organization, commitment, and enthusiasm of the parties involved.

For service-learning partnerships to be sustainable, community partners must feel that their resources are 
being put to good use and that their missions are being furthered. Similarly, institutions and universities 
must be confident that their students’ educations, as well as the institution’s overall scholarly pursuits, are 
being enriched. Keys to achieving sustainability include:

•	 Consistent enthusiasm
•	 Regular communication and constructive feedback combined with a willingness to embrace change 
•	 Building a critical mass of partnerships, courses, and participants
•	 Rigorous evaluation and constant reiteration of the scholarly value 
•	 Contributing to a deep commitment within the faculty, administration, and student body and 

ingraining community engagement into the culture of the institution
•	 Advocating for the inclusion of community engaged scholarly work and teaching into promotion 

and tenure
•	 Building trust and commitment with community partners that transcends funding opportunities
•	 Ensuring that students have a consistently meaningful, well-structured, and well-supported experience 
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Self Care. Service-learning provides many opportunities for participants to experience a high level of 
personal and professional satisfaction and accomplishment. For many of us, it is the heart of who we are and 
offers great meaning to our lives to engage in this work.  While service-learning experiences can be primarily 
positive, they can also be mixed with feelings of stress and burn-out and even result in compassion fatigue, a 
reduced capacity to act in response to the feeling of empathy for the partner they are engaged with (Adams, 
Boscarino, & Figley, 2006).  Thus, as a service-learning practitioner equipped with a heightened capacity 
for reflection, it is important to pay attention to our own day-to-day needs while engaged in this work. 
There is evidence that mindfulness practices can be effective self-care strategies and increase compassion 
satisfaction (Thieleman & Cacciatore, 2014). Mindfulness practices are easy to bring into your life “on-the-
spot” and may offer you a chance to relax in the moment and serve as a tool to recalibrate a stressful situation. 
With practice, these tools can help reduce reactive, habitual mind and behaviors, and help cultivate a more 
balanced response especially when faced with stressful situations.

Course funding and resources. You may require seed money to develop your course or financial support 
in its implementation and ongoing maintenance. Think broadly and creatively when considering funding 
strategies. A beginning step is to consider the different types of funding; for example, internal vs. external 
sources, project grants vs. permanent budget allocation, public vs. private funds, and so on. Another step 
is to recognize the relevance of your course to other more widely recognized outcomes. For example, the 
Department of Justice has funded domestic violence related service-learning projects, HUD has funded 
service-learning projects that focus on housing related outcomes, and the Hess Foundation has funded 
service-learning projects that are promote “healthy community” outcomes. Service-learning outcomes could 
also be linked to such “hot” topics as workforce development, student persistence, etc. 

The Federal Work Study (FWS) program offers another avenue for sustaining service-learning courses. 
FWS participating institutions are required by law to use 7% of their annual FWS allocations to support 
community service. In the context of service-learning, FWS funds may be used to pay students to serve 
as course assistants, supplemental instructors, or service coordinators. Click here for more information on 
Federal Work Study community service.   

Many campuses offer course development grants through their teaching and learning offices or community 
engagement offices. Externally, many Campus Compact affiliates offer mini-grants for service-learning 
course development. See Campus Compact of the Mountain West’s Engaged Scholarship Grant program 
for an example. 

Be strategic in your approach to funding. For example, explore grants where the community partners would be 
the designated recipients and the campus partner would receive partial allocation of funds. This approach can 
eliminate red tape as well as allow the campus partner to develop a relationship with a funding source that may 
have been difficult to establish directly. Another strategy is to leverage one funding source for another. 

Cultivate relationships your campus development and outreach offices. There are many 
suggestions for how to initiate, develop, and maintain different types of relationships in different sectors of 
the funding community. First and foremost, make sure to alert your campus development or fundraising 
office about your intention to fundraise. There may be rules and policies that you need to follow and/or 
they may be able to assist you in your efforts. In addition, leveraging the media can greatly assist in telling 
the story of your service-learning work, garnering support, and ultimately contributing to the sustainability 
of your course. To that end, forge a relationship with your campus’ marketing and communications office. 
More often than not, they can do the work for you in this regard. 

http://compact.org/earn-learn-and-serve-getting-the-most-from-community-service-federal-work-study/community-service-federal-work-study-the-best-kept-secret-in-higher-education
http://www.ccmountainwest.org/engaged-scholarship-grant
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SERVICE-LEARNING SUSTAINABILITY AT THE INSTITUTIONAL LEVEL

Campus Compact’s “Benchmarks for Campus-Community Partnerships,” describes sustainability as being 
directly associated with an ongoing sense of reciprocity related to knowledge and resource exchange. Gelmon 
and Holland suggest three key components to sustainable community-campus partnerships: (1) integration 
into the mission of each partner, (2) a robust process for communication, decision-making, and intentional 
change, and (3) rigorous and regular evaluation with measurable outcomes. Integration on the university 
side can mean obtaining buy-in from a top budget administrator, and on the community side, can mean 
obtaining support from the board of directors. It is important to clearly define expectations and to establish 
accessible vehicles for and regular patterns of communication. Evaluation should include both formal (such 
as Andy Furco’s self-assessment tool) and informal (such as anecdotal evidence) elements. The Furco self-
assessment tool was designed to help university partners provide concrete evidence of the scholarly value of 
service-learning. However, even informal conversations with participating students can provide invaluable 
information to use in program assessment and refinement.  

Common experiences of successful partnerships include those in which a shift has occurred from a needs-
based to an asset-based focus, as well as situations where there is an implicit sharing of norms and processes 
among partners. There can be difficulty and awkwardness in trying to broach the idea of “measurable 
outcomes” with their partners. However, it is critically important to push through this awkwardness to insure 
that doors are opened and goals are clearly shared, as it is not uncommon to encounter failed partnerships 
where suspicions and distrust in these areas were never fully dispelled. It is also important to resist the 
tendency to define a “blanket student role” and to appreciate student service learners, not as volunteers and 
not as a broad class, but as distinct individuals with unique experiences and assets. 

The following tips present ideas for reinforcing the service-learning course on campus and in the community. 
Many of the tips presented build from strategies recommended in Units 2 and 7. Finally, the tips presented 
below are inter-related and may be reached in stages. While it is not essential that all supporting elements are 
in place, maximum sustainability will be reached with a greater number of supporting elements. 

•	 Understand the academic institutions and community agency’s philosophy and 
mission of service-learning. How does service-learning fit with your institution’s and partners’ 
missions, visions, values and strategic plans? Learning more about the overarching mission of your 
institution and partners may involve meeting with key leaders, attending board meetings, and/or 
reviewing institutional and partner literature. If you have a strong understanding of the institutional 
and partner missions, then revisit them regularly to see if there have been changes.

•	 Identify strategies to support faculty and their involvement in service-learning. 
Primary motivators for faculty involved in service-learning include a belief in the educational value 
of service-learning, the need to improve education processes, and personal value systems. An element 
essential toward sustained faculty involvement in service-learning is ensuring that faculty have the 
time, knowledge, and support they need to be successful. Potential strategies for supporting faculty 
involvement in service-learning include:

−− Identifying like-minded faculty who are interested in and supportive of service-learning. This 
helps to ensure that there is more than one “champion” investing in service-learning.

−− Developing a mentorship program so that more experienced service-learning faculty can mentor 
those who are new to service-learning. 

http://www.compact.org
http://talloiresnetwork.tufts.edu/wp-content/uploads/servicelearningsustainabilitytool.pdf
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−− Establishing faculty awareness and understanding of service-learning through faculty development 
workshops and seminars, attendance at regional and national service-learning conferences.

−− Offering incentives for faculty participation in service-learning by revising faculty promotion 
and tenure criteria to recognize and reward both the scholarship of teaching and community-
engaged scholarship. Visit the following models for examples of tenure and promotion policies 
that reward engaged scholarship: 

§§ Portland State University
§§ University of North Carolina-Chapel Hill School of Public Health 

−− Identifying and supporting the development of faculty competency in service-learning. Refer 
to statements and recommendations developed by professional bodies, such as the Society for 
Teaching and Learning in Higher Education and the Liaison Committee on Medical Education 
and the Higher Education Research and Development Society of Australasia concerning faculty 
competency in teaching and education for more information.

−− Providing salary support and mini-grants for faculty to develop service-learning courses. (For an 
example, see funding opportunities offered by the University of Denver’s Center for Community 
Engagement and Service Learning). 

−− Establish faculty recognition and reward programs. Refer to national programs that recognize 
faculty efforts and commitment. For example, the Ernest A. Lynton Award for Faculty 
Professional Service and Academic Outreach is an annual award that recognizes a faculty member 
who connects their expertise and scholarship to community outreach. The award is presented 
at the American Association for Higher Education (AAHEC) Annual Forum on Faculty Roles 
and Rewards. More information can be obtained by visiting: www.nerche.org. In addition, the 
Ehrlich Faculty Award for Service-Learning recognizes and honors one faculty member each 
year for contributing to the integration of community or public service into the curriculum and 
for efforts to institutionalize service-learning. 

Effective engagement of campus faculty in service-learning requires that the campus-based champions: 1) 
understand what motivates scholars in particular to engage in service-learning, and 2) seek to embed an 
understanding and appreciation of service-learning deep into every level of the institution, from student 
to professor to president. Factors that motivate campus faculty to become involved in service-learning vary 
and include following personal value systems, striving for positive community outcomes, advancing related 
research, furthering a particular discipline, achieving traditional scholarly rewards, and observing respected 
colleagues engaged in similar activities. However, even if a handful of faculty members do come on board, 
longevity of involvement may be problematic if service-learning does not become embedded into the culture 
of the institution long term. This is achieved when respect for service-learning is clearly and consistently 
articulated by the institution and when that respect is translated into action, in other words, it is reflected in 
promotion, tenure and resource allocation. Therefore, when developing a strategy to engage campus faculty, 
participants are encouraged to initiate the necessary cultural changes. Recommended approaches include:

−− Disseminate both the research regarding service-learning as a means of accomplishing learning 
objectives and current campus examples of service-learning courses via faculty meetings, campus 
media outlets, and broad access venues.

−− Provide opportunities for students, administration and faculty to interact with the community 
via book drives, community fairs, or cultural events.

http://www.pdx.edu/academic-affairs/promotion-and-tenure-information
http://sph.unc.edu/resource-pages/appointments-promotions-tenure-apt/
http://www.stlhe.ca/
http://www.stlhe.ca/
http://www.lcme.org
http://www.herdsa.org.au/
http://www.du.edu/ccesl/learning/instructor_dev.html
http://www.du.edu/ccesl/learning/instructor_dev.html
http://www.nerche.org
http://compact.org/initiatives/awards-programs/the-thomas-ehrlich-civically-engaged-faculty-award/
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−− Research ways service-learning can be linked to outcomes of other disciplines and initiate 
department-level conversations.

−− Create a cross-discipline or cross-departmental service-learning committee.
−− Find a “champion” in each relevant department and in the administration.
−− Focus on developing a consistent, campus-wide language and terminology for describing and 

documenting service-learning.

Specific recommendations to address short-term needs include:

−− Approach faculty already at work in the community.
−− Tap into other areas of faculty expertise, for example requesting assistance in developing an 

assessment tool.
−− Invite selected faculty, departments or students to community partner sites for a tour or to see 

service-learning in action.
−− Appeal to faculty as “role models”.
−− Try a personal approach – just “ask”.
−− Encourage interested students to approach faculty.
−− Form support groups or mentoring programs for faculty involved in service-learning.
−− Design retreats or other training forums that provide guidance on outreach skills, academic 

collaboration in non-traditional environments, sharing the role of the expert, and methods of 
service-learning documentation.

−− Aid faculty in developing Memoranda of Agreement with community partners that set out 
project-specific outcomes, operating guidelines, resource requirements, communication plans, 
and expectations for documentation and evaluation.

−− Develop a creative reward system; for example, referrals to reviewers, travel stipends, mini-grants, 
or lobbying the administration to provide resources that will balance out the additional time 
service-learning courses can take to prepare.

Despite the value of service-learning, it might be impossible to get the backing of the entire faculty. Neither, 
however, is it necessary. While there may remain committed skeptics, there are still tactics that can be used 
to rally the support of reluctant faculty members. For example, the power of a good story should never be 
underestimated. Finding ways for students to communicate the impact that service-learning experiences 
have had on their education and the formation of their career path can be very compelling for faculty 
members that have had limited exposure to service-learning. However, top down approaches can also be 
effective. Given the “publish or perish” mentality that pervades many academic institutions, the extent to 
which service-learning practitioners can find ways to publish their findings or obtain programmatic grant 
money for their work has proven useful in getting the attention of the “old guard.” In addition, recruiting 
sympathetic or like-minded colleagues or respected faculty from other schools to spread the good news has 
been successful in turning the tide of support, as well. An alternate approach is to focus instead on new 
faculty members who are less entrenched in the institution, and to abandon potentially futile efforts to convert 
the older faculty members, by providing the resources and support they require to develop, teach, and receive 
appropriate credit for service-learning courses. 

•	 Identify strategies to support student involvement in community service and 
service-learning. An element essential toward sustained student involvement in community 
service and service-learning is ensuring that students have time, knowledge, and support they need 
to be successful. Potential strategies for supporting students include:
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−− Creating service-learning honors programs or certificate programs.
−− Denoting service-learning courses on transcripts.
−− Fostering student leadership through seminars, workshops, and attendance at national, regional, 

or local conferences.
−− Creating student incentives and rewards through recognition programs, and grant awards. Draw 

upon national programs to learn meaningful ways of recognizing student efforts and commitment. 
For example, the Swearer Student Humanitarian Award recognizes five students each year for 
their outstanding public service and provides financial support toward their continued efforts to 
address societal needs.  

•	 Develop the leadership skills of all stakeholders. Leadership skills can be developed and 
supported by creating a professional development plan, subscribing to relevant journals and electronic 
listservs, attending conferences and other networking events. 

•	 Document buy-in and demand from key constituents. Assuming there is broad-based 
support for your service-learning course, it is important to document and market the acceptance and 
demand that has been generated. This will help influence key decision-makers.

•	 Identify key institutional bodies or forums for supporting service-learning. In addition 
to the institutional procedures that are discussed in Unit 7, the following ideas provide possible steps to 
consider when thinking through the institutional support for service-learning. For example, identifying 
any coordinating entity that might exist for service-learning on campus and/or in the community.

•	 Implement strategies that foster ongoing input and feedback among the partners. It 
is critical to maintain ongoing effective feedback and input from your service-learning partners and 
students. Open communication and follow-up to suggestions are key to sustaining service-learning 
partnerships. Units 2 and 6 provide more information about effective feedback.

•	 Implement strategies that foster accountability among the partners. It is important 
that accountability criteria be established. Having strong accountability criteria ensures that all 
partners are committed to their roles and responsibilities. For more information about developing 
accountability measures, please review Unit 1.

•	 Build financial support for your efforts. Having a financial base to support your service-
learning course will be critical to its sustainability. There are a variety of state and national grant 
programs that provide funding for service-learning in higher education, including the Corporation 
for National and Community Service. As part of your effort to build a financial base, you may wish 
to leverage the support of your partners. In addition, faculty may have access to internal sources 
of funding to support service-learning course development and activities. For example, offices of 
service-learning may provide mini-grants that allow faculty to “buy out” their time for service-
learning course development.

•	 Establish a strong and broad network of supporters and leaders. Is there a plan in 
place to prepare for turnover among key partners and staff? One way to avoid challenges related to 
turnover is to build a strong network of supporters and leaders. Your supporters may be involved in 
the day-to-day activities of the service-learning course, or may simply be advisers who offer insight 

http://compact.org/resource-posts/swearer-center-for-public-service/
http://www.cns.gov
http://www.cns.gov
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and ideas. By fostering this network, the partnership has been infused with a greater number of 
potential future leaders and champions! Broaden the circle of supporters to include both internal and 
external leaders such as political, institutional, neighborhood, business, faculty, and student leaders.

•	 Maintain ongoing communication with the coordinators of your state service 
commission and other relevant state agencies that pertain to the community service 
focus of the course. Find all contact information for state service commissions here. 

•	 Market your efforts and outcomes. Demonstrate the value added of the service-learning 
course; share key outcomes generated as a result of your partnership’s work. Let your results speak 
for themselves; leverage them to build resources for continuation. You may also maintain interest in 
the course activities and efforts by creating marketing campaigns. Develop a web site, newsletter, or 
a bulletin for announcements about the activities and their outcomes.

•	 Recognize and reward partnership members. Host a community luncheon or an awards 
ceremony for the campus to recognize and reward community partners. Celebrate everyone’s 
contributions! The Community Tool Box provides information on ways to honor colleagues and 
partners. 

REFLECTION QUESTIONS

•	 What is the mission of your institution? Your community partners?
•	 How will the service-learning course help meet both missions?
•	 What resources do you need to generate awareness of, and support for, service-learning on campus 

and in the community?

http://www.nationalservice.gov/impact-our-nation/state-service-commissions
http://ctb.ku.edu/en/table-of-contents/maintain/reward-accomplishments/honor-colleagues/main
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CASE STUDIES 

The following case studies focus on key themes related to the process of establishing and assessing 
learning outcomes. 

The following case studies focus on challenges that can threaten a service-learning course’s credibility and 
sustainability. Experiences highlighted in these case studies are provided to promote critical thinking and 
discussion related to issues that may impact sustainability of your service-learning course.

THE EFFECT OF INSTITUTIONAL CULTURE ON A SERVICE-LEARNING COURSE.

“Law students are required to take a semester-long service-learning course that involves serving in a public 
interest law clinic. Two faculty members who provide pro bono legal services to the clinic direct the course. 
The course directors select and provide orientation to clinic lawyers through site visits and distribution of 
materials about the course, school and students. A quality assessment is performed during the first site visit; 
clinic lawyers are evaluated by each student and periodically by the course directors to assure that the site 
meets quality standards for legal services and teaching. The clinic lawyers also provide evaluations of the 
student’s attitudes, knowledge, skills and behavior.

Despite these attempts to assure quality learning opportunities, the program continues to be undermined 
by law school faculty who do not want the students to practice outside of law firms because “they will pick 
up bad habits and won’t be adequately supervised.” These faculty make disparaging remarks in front of the 
students about the public interest law clinic, and the clinic lawyers, many of whom they do not know. In 
addition, they do not reinforce the positive aspects that students report from their experiences. 

Ironically, when the law school markets its accomplishments to potential donors and alumni, the public 
interest law clinic service-learning course is highlighted as “a unique program that is nationally recognized 
for its excellence and commitment to social justice.”

Case Study Questions:
•	 How might the course directors address and reduce the undermining responses of fellow faculty?
•	 What recommendations do you have to overcome these challenges so that the long-term sustainability 

of the course is not jeopardized?
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SECURITY, SOCIAL CAPITAL, AND SUSTAINABILITY

The Florida Department of Education (FDoE) and the Florida Alliance for Student Service (FASS) at Florida 
State University have proposed a statewide Learn and Serve America service-learning initiative that will engage 
9,000 K-12 students to address several key identified Florida needs. FDoE plans to develop strong multi-sector 
partnerships in five large counties and thirteen small, rural counties that will bring together public and private 
organizations to increase social capital in these communities through student service-learning.

These partnerships will develop programs addressing various community needs: 
•	 The academic achievement of disadvantaged children
•	 Improving environmental stewardship among Florida’s youth
•	 Helping communities prepare for disasters
•	 Preparing future teachers to use service-learning as a pedagogy,
•	 Enhancing hometown security though youth-led training
•	 Serving the diverse needs of rural communities through an innovative partnership between the 

Northeast Florida Education Consortium and the Florida National Guard. 

With a strong network of campus and community partners working toward an increase in security and social 
capital, the organizations hope to instill a sense of faith in service-learning that will allow it to flourish and 
expand as an academic teaching tool.

Case Study Questions:
•	 How could an understanding of key stakeholders and their motivations increase the sustainability of 

a service-learning program? 
•	 What are the motivations of the stakeholders in this project? 
•	 In your project?

CHECKLISTS
The following checklist list provides key components or “action” items for sustaining your service-learning 
course. Have you:

qq Learned about your campus and partners’ philosophy and mission?
qq Identified strategies to support faculty and their involvement in service-learning? 
qq Identified strategies to encourage student support of and involvement in service-learning?
qq Identified ways to engage in active self care?
qq Fostered community support of and involvement in service-learning?
qq Identified centers or units on campus that support service-learning?
qq Implemented strategies that foster ongoing input and feedback among the partners?
qq Implemented strategies that foster accountability among the partners?
qq Built a source of internal and external financial support for your efforts? 
qq Established a strong and broad network of supporters?
qq Marketed your service-learning course, its outcomes and successes?
qq Recognized and rewarded your partners?
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SUGGESTED WEBSITES AND ONLINE RESOURCES

Exploring Engaged Learning: Report to SVSU Board of Control
Saginaw Valley State University

Self-Care in Service-Learning
Colorado State University

Higher Education Research and Development Society of Australasia

Designingforlearning

Scholarship of Engagement

Society for Teaching and Learning in Higher Education  

SUGGESTED TOOLS AND WORKBOOKS

Community-Campus Partnerships for Health. An Inventory of Your Service-Learning Partnership. This tool 
is designed to collect an “inventory” of your current practices and behaviors in developing a partnership for 
service-learning. By drawing a comparison between current and future activities, each partner will be able to 
see what has been accomplished and how these accomplishments can contribute to the future development of 
the partnership. This tool addresses a variety of components shaping a service-learning experience, including 
curriculum development; reflection; partnership building and more. This tool can be adapted based on the 
community-based teaching methodology being utilized.  

Johnston, M., et al. (2001). Sustainability Toolkit: 10 Steps To Maintaining Your Community Improvements. 
This toolkit takes you through a 10-step process for determining which efforts should be maintained 
and deciding how to successfully continue them. 

SUGGESTED READINGS

Boyer, E. L. (1990). Scholarship reconsidered: Priorities of the professorate. Princeton, N.J: The Carnegie 
Foundation for the Advancement of Teaching.

Boyer, E. L. (1996). The scholarship of engagement. Journal of Public Services & Outreach, 1(1), 11-20.

Council of Practice Coordinators (1999). Demonstrating excellence in academic public health practice. 
Washington, D.C.: Association of Schools of Public Health.

Diamond, R., & Adam, B. (1995). The disciplines speak: Rewarding the scholarly, professional, and creative 
work of faculty. Washington, D.C.: American Association for Higher Education.

Diamond, R., & Adam, B. (2000). The disciplines speak II: More statements on rewarding the 	scholarly, 
professional, and creative work of faculty. Washington, D.C.: American 	Association for Higher 
Education.

http://www.ccmountainwest.org/exploring-engaged-learning-report-svsu-board-control
http://www.ccmountainwest.org/sites/default/files/MindfulnessPracticesSelfCareSLPractioners.pdf
http://www.herdsa.org.au/
http://www.scholarshipofengagement.org
http://www.stlhe.ca/
http://www.ccph.info
http://www.civicpartnerships.org
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Fincher, R.E., Simpson, D.E., Mennin, S.P., Rosenfeld, G.C., Rothman, A., Cole McGrew, M., Turnbull, 
J.M. (2000). Scholarship in teaching: An imperative for the 21st century. Academic Medicine, 75: 
887-894. 
 

Gelmon, S., & Agre-Kippenhan, S. (2002).  Promotion, tenure and the engaged scholar: Keeping 	 the 
scholarship of engagement in the review process. AAHE Bulletin, 7-11.

O’Meara, K. (2012). Research on faculty motivation for service learning. Chapter 3.2. In 	Clayton, 
P., Bringle, R. & Hatcher, J (Eds.), Research on Service-learning: Conceptual Frameworks and 
Assessment, p. 215-243. Stylus Publishing, LLC.

O’Meara, K. (2008) Motivation for faculty community engagement: Learning from exemplars. Journal of 
Higher Education Outreach and Engagement, 12(1), 7-29.

O’Meara, K., & Jaeger, A. (2007). Preparing future faculty for community engagement: History, 	
barriers, facilitators, models and recommendations. Journal of Higher Education 	Outreach and 
Engagement, 11(4), 3-26.

Prentice, M., Exley, R. & Robinson, G. (2003). Sustaining service-learning: The role of chief academic officers. 
Washington, D.C.: AACC. 

	
Prentice, M. (2002). Institutionalizing service-learning in community colleges. Washington, D.C.: AACC.

Robinson, G. (2000). Creating sustainable service-learning programs: Lessons learned from the 	horizons 
project, 1997-2000. Washington, D.C.: AACC. 

Sandmann, L., Saltmarsh, J. & O’Meara, K. (2008). An integrated model for advancing the 	scholarship of 
engagement: Creating academic homes for the engaged scholar. Journal of Higher Education Outreach 
and Engagement, 12(1), 47-63.

Ullian, J.A., Shore, W.B., & First, L.R. (2001). What did we learn about the impact on community-based 
faculty? Recommendations for recruitment, retention, and rewards. Academic Medicine, 76: 78-85. 

Seifer, S.D. (2008) Making the best case for community-engaged scholarship in promotion and 	
tenure review. In M. Minkler &  N. Wallerstein (Eds.). Community-based participatory research for 
health: From process to outcomes. (425-430). San Francisco, CA: Jossey-	Bass Publishers.

http://www.aacc.nche.edu/Content/NavigationMenu/ResourceCenter/Projects_Partnerships/Current/HorizonsServiceLearningProject/Publications/CAO_Summit_Brief.pdf
http://www.aacc.nche.edu/Content/ContentGroups/Project_Briefs2/sustainability.pdf
http://www.aacc.nche.edu/Content/ContentGroups/Project_Briefs2/sustainability.pdf
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WORKSHEET: SELF-ASSESSMENT TOOL FOR SERVICE-LEARNING SUSTAINABILITY 

The following self-assessment tool is designed to assist you in assessing the stage of institutionalization of 
service-learning at multiple levels within your institution – your department or division, your school or 
college, and your university or organization as a whole.  You may wish to consult your colleagues, students, 
and community partners as you complete the tool. You may feel overwhelmed by the tool because it is 
so comprehensive – if you don’t know an answer, simply mark that on the form. Your answers, and the 
discussions that will take place with your colleagues and partners, will assist you and the partnership 
in developing a plan for sustainability. The tool examines five dimensions that are considered by many 
educational leaders to be key factors for institutionalizing and sustaining service-learning in higher and 
health professions education. Each dimension is comprised of several components that characterize each 
dimension. For each component, a three-stage continuum of development has been established. In stage one 
(critical mass building), the campus is beginning to recognize service-learning and building a constituency 
for the effort. In stage two (quality building), the campus is focused on ensuring the development of 
“quality” community-based activities and continuing to build the constituency for them. In stage three 
(sustained institutionalization), the campus has fully institutionalized community-based learning into 
the culture and fabric of the institution. 

This tool is based on previous work by Kevin Kecskes and Julie Muyllaert of the Western Region Campus 
Compact Consortium and Andrew Furco, Associate Professor and Associate Vice President for Public 
Engagement, Office for Public Engagement, at the University of Minnesota. The conceptual framework, 
three-stage developmental continuum and most of the institutionalization dimensions were derived from 
a benchmark worksheet developed by Kecskes and Muyllaert for their Continuums of Service Program. 
Additional dimensions were drawn from the Self-Assessment Rubric for the Institutionalization of Service-
Learning in Higher Education developed by Andrew Furco, the Health Professions Schools in Service to 
the Nation evaluation conducted by Sherril Gelmon and Barbara Holland, and Barbara Holland’s work on 
analyzing institutional commitment to service.  The other dimensions of the tool were derived from various 
literature sources that discuss the critical elements for institutionalizing service-learning and other innovative 
curricular reforms in higher and health professions education.



SUSTAINING A SERVICE-LEARNING COURSE  117

Unit 9

ST
A

G
E 

1
Cr

it
ic

al
 M

as
s 

B
ui

ld
in

g
ST

A
G

E 
2

Q
ua

lit
y 

B
ui

ld
in

g
ST

A
G

E 
3

Su
st

ai
ne

d 
In

st
it

ut
io

na
l-

iz
at

io
n

CI
RC

LE
 T

H
E 

ST
A

G
E 

TH
AT

CH
A

R
A

CT
ER

IZ
ES

 Y
O

U
R

…
.

W
H

AT
 A

R
E 

TH
E 

IM
PL

IC
AT

IO
N

S 
O

F 
YO

U
R 

A
N

SW
ER

S 
(e

.g
., 

ac
ti

on
s 

yo
u 

ne
ed

 t
o 

ta
ke

?)
D

efi
ni

ti
on

 o
f S

L
Th

er
e 

is 
no

 d
efi

ni
tio

n 
fo

r 
SL

. Th
e 

te
rm

 “
SL

” 
is 

us
ed

 
in

co
ns

ist
en

tly
 to

 d
es

cr
ib

e 
a 

va
rie

ty
 o

f e
xp

er
ie

nt
ia

l, 
cl

in
ic

al
 

an
d 

se
rv

ic
e 

ac
tiv

iti
es

.

Th
er

e 
is 

a 
de

fin
iti

on
 fo

r S
L,

 b
ut

 
th

er
e 

is 
so

m
e 

va
ria

bi
lit

y 
an

d 
in

co
ns

ist
en

cy
 in

 th
e 

us
e 

of
 th

e 
te

rm
.

A 
fo

rm
al

 u
ni

ve
rs

al
ly

 a
cc

ep
te

d 
de

fin
iti

on
 fo

r h
ig

h 
qu

al
ity

 
SL

 h
as

 b
ee

n 
ad

op
te

d.
 Th

is 
de

fin
iti

on
 h

as
 b

ee
n 

us
ed

 
co

ns
ist

en
tly

 to
 o

pe
ra

tio
na

liz
e 

m
an

y 
or

 m
os

t a
sp

ec
ts

 o
f S

L.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

A
pp

lic
at

io
n 

of
 S

L
Fe

w,
 if

 a
ny

, S
L 

ac
tiv

iti
es

 
in

cl
ud

e 
al

l o
f t

he
se

 S
L 

co
m

po
ne

nt
s:

C
om

m
un

ity
 p

ar
tn

er
sh

ip
Ex

pl
ic

it 
lea

rn
in

g 
ob

jec
tiv

es
St

ud
en

t o
ri

en
ta

tio
n

Se
rv

ic
e 

th
at

 r
es

po
nd

s t
o 

co
m

m
un

it
y 

ne
ed

s
Re

fle
ct

io
n

Ev
al

ua
tio

n

A 
m

in
or

ity
 o

f S
L 

ac
tiv

iti
es

 
off

er
ed

 in
cl

ud
e 

al
l o

f t
he

se
 S

L 
co

m
po

ne
nt

s:
C

om
m

un
ity

 p
ar

tn
er

sh
ip

Ex
pl

ic
it 

lea
rn

in
g 

ob
jec

tiv
es

St
ud

en
t o

ri
en

ta
tio

n
Se

rv
ic

e t
ha

t r
es

po
nd

s t
o 

co
m

m
un

ity
 n

ee
ds

Re
fle

ct
io

n
Ev

al
ua

tio
n

A 
m

aj
or

ity
 o

f S
L 

ac
tiv

iti
es

 
off

er
ed

 in
cl

ud
e 

al
l o

f t
he

se
 S

L 
co

m
po

ne
nt

s:
C

om
m

un
ity

 p
ar

tn
er

sh
ip

Ex
pl

ic
it 

lea
rn

in
g 

ob
jec

tiv
es

St
ud

en
t o

ri
en

ta
tio

n
Se

rv
ic

e t
ha

t r
es

po
nd

s t
o 

co
m

m
un

ity
 n

ee
ds

Re
fle

ct
io

n
Ev

al
ua

tio
n

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

St
ra

te
gi

c 
Pl

an
ni

ng
 fo

r 
SL

Th
er

e 
is 

no
 o

ffi
ci

al
 st

ra
te

gi
c 

pl
an

 fo
r a

dv
an

ci
ng

 S
L.

A
lth

ou
gh

 c
er

ta
in

 sh
or

t-r
an

ge
 

an
d 

lo
ng

-r
an

ge
 g

oa
ls 

fo
r S

L 
ha

ve
 b

ee
n 

de
fin

ed
, t

he
se

 g
oa

ls 
ha

ve
 n

ot
 b

ee
n 

fo
rm

al
iz

ed
 in

to
 

an
 o

ffi
ci

al
 st

ra
te

gi
c 

pl
an

 th
at

 
w

ill
 g

ui
de

 th
e 

im
pl

em
en

ta
tio

n 
of

 th
es

e 
go

al
s.

Th
er

e 
is 

an
 o

ffi
ci

al
 st

ra
te

gi
c 

pl
an

 fo
r a

dv
an

ci
ng

 S
L,

 
w

hi
ch

 in
cl

ud
es

 v
ia

bl
e 

sh
or

t-r
an

ge
 a

nd
 lo

ng
-r

an
ge

 
in

st
itu

tio
na

liz
at

io
n 

go
al

s.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

A
li

gn
m

en
t o

f S
L 

w
it

h 
M

is
si

on
W

hi
le

 S
L 

co
m

pl
em

en
ts

 m
an

y 
as

pe
ct

s o
f t

he
 in

st
itu

tio
n’

s 
m

iss
io

n,
 it

 re
m

ai
ns

 o
n 

th
e 

pe
rip

he
ry

. S
L 

is 
ra

re
ly

 
in

cl
ud

ed
 in

 la
rg

er
 e

ffo
rt

s t
ha

t 
fo

cu
s o

n 
th

e 
co

re
 m

iss
io

n.

SL
 is

 o
ft

en
 m

en
tio

ne
d 

as
 a

 
pr

im
ar

y 
or

 im
po

rt
an

t p
ar

t o
f 

th
e 

in
st

itu
tio

n’
s m

iss
io

n,
 b

ut
 S

L 
is 

no
t i

nc
lu

de
d 

in
 th

e 
offi

ci
al

 
m

iss
io

n 
or

 st
ra

te
gi

c 
pl

an
.

SL
 is

 p
ar

t o
f t

he
 p

rim
ar

y 
co

nc
er

n 
of

 th
e 

in
st

itu
tio

n.
 

SL
 is

 in
cl

ud
ed

 in
 th

e 
offi

ci
al

 
m

iss
io

n 
an

d/
or

 st
ra

te
gi

c 
pl

an
.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

D
IM

EN
SI

O
N

 O
N

E:
 D

EF
IN

IT
IO

N
 A

N
D

 A
PP

LI
CA

TI
O

N
 O

F 
SE

RV
IC

E-
LE

A
RN

IN
G

 (S
L)

D
ir

ec
ti

on
s:

 F
or

 e
ac

h 
of

 th
e c

at
eg

or
ie

s (
ro

w
s),

 c
irc

le
 th

e s
ta

ge
 th

at
 b

es
t r

ep
re

se
nt

s t
he

 c
ur

re
nt

 st
at

us
 o

f t
he

 d
ev

el
op

m
en

t o
f a

 d
efi

ni
tio

n 
an

d 
ap

pl
ic

at
io

n 
of

 S
L 

in
 y

ou
r d

ep
ar

tm
en

t o
r d

iv
isi

on
, 

sc
ho

ol
 o

r c
ol

le
ge

, a
nd

 u
ni

ve
rs

ity
 o

r o
rg

an
iz

at
io

n 
as

 a
 w

ho
le

. I
n 

ad
di

ti
on

, i
n 

pl
ac

e 
of

 S
L

, y
ou

 m
ay

 c
on

si
de

r 
th

e 
te

rm
s s

er
vi

ce
-l

ea
rn

in
g,

 p
ro

bl
em

-b
as

ed
 le

ar
ni

ng
, o

r 
co

m
m

un
it

y-
or

ie
nt

ed
 

pr
im

ar
y 

ca
re

 b
as

ed
 o

n 
th

e 
ty

pe
 o

f c
ou

rs
e 

or
 c

ur
ri

cu
lu

m
 th

at
 is

 b
ei

ng
 d

ev
el

op
ed

. D
K

 st
an

ds
 fo

r “
do

n’
t k

no
w

”.



SUSTAINING A SERVICE-LEARNING COURSE  118

Unit 9

D
IM

EN
SI

O
N

 O
N

E:
 D

EF
IN

IT
IO

N
 A

N
D

 A
PP

LI
CA

TI
O

N
 O

F 
SE

RV
IC

E-
LE

A
RN

IN
G

…
CO

N
TI

N
U

ED

ST
A

G
E 

1
Cr

it
ic

al
 M

as
s 

B
ui

ld
in

g
ST

A
G

E 
2

Q
ua

lit
y 

B
ui

ld
in

g
ST

A
G

E 
3

Su
st

ai
ne

d 
In

st
it

ut
io

na
l-

iz
at

io
n

CI
RC

LE
 T

H
E 

ST
A

G
E 

TH
AT

CH
A

R
A

CT
ER

IZ
ES

 Y
O

U
R

…
.

W
H

AT
 A

R
E 

TH
E 

IM
PL

IC
AT

IO
N

S 
O

F 
YO

U
R 

A
N

SW
ER

S 
(e

.g
., 

ac
ti

on
s 

yo
u 

ne
ed

 t
o 

ta
ke

?)
A

li
gn

m
en

t o
f S

L 
w

it
h 

St
ra

te
gi

c 
G

oa
ls

 a
nd

 
In

it
ia

ti
ve

s

SL
 st

an
ds

 a
lo

ne
 a

nd
 is

 n
ot

 
tie

d 
to

 o
th

er
 im

po
rt

an
t, 

hi
gh

 
pr

ofi
le

 e
ffo

rt
s o

n 
ca

m
pu

s 
(e

.g
., 

re
cr

ui
tin

g 
an

d 
re

ta
in

in
g 

m
in

or
ity

 st
ud

en
ts

, i
m

pr
ov

in
g 

te
ac

hi
ng

 e
ffe

ct
iv

en
es

s, 
es

ta
bl

ish
in

g 
co

m
m

un
ity

 
pa

rt
ne

rs
hi

ps
, f

os
te

rin
g 

in
te

rd
isc

ip
lin

ar
y 

co
lla

bo
ra

tio
n,

 
et

c.)
 

SL
 is

 ti
ed

 lo
os

el
y 

or
 in

fo
rm

al
ly

 
to

 o
th

er
 im

po
rt

an
t, 

hi
gh

 
pr

ofi
le

 e
ffo

rt
s o

n 
ca

m
pu

s 
(e

.g
., 

re
cr

ui
tin

g 
an

d 
re

ta
in

in
g 

m
in

or
ity

 st
ud

en
ts

, i
m

pr
ov

in
g 

te
ac

hi
ng

 e
ffe

ct
iv

en
es

s, 
es

ta
bl

ish
in

g 
co

m
m

un
ity

 
pa

rt
ne

rs
hi

ps
, f

os
te

rin
g 

in
te

rd
isc

ip
lin

ar
y 

co
lla

bo
ra

tio
n,

 
et

c.)

SL
 is

 ti
ed

 fo
rm

al
ly

 a
nd

 
pu

rp
os

ef
ul

ly
 to

 o
th

er
 

im
po

rt
an

t, 
hi

gh
 p

ro
fil

e 
eff

or
ts

 
on

 c
am

pu
s (

e.
g.

, r
ec

ru
iti

ng
 

an
d 

re
ta

in
in

g 
m

in
or

ity
 

st
ud

en
ts

, i
m

pr
ov

in
g 

te
ac

hi
ng

 
eff

ec
tiv

en
es

s, 
es

ta
bl

ish
in

g 
co

m
m

un
ity

 p
ar

tn
er

sh
ip

s, 
fo

st
er

in
g 

in
te

rd
isc

ip
lin

ar
y 

co
lla

bo
ra

tio
n,

 e
tc

.)

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K



SUSTAINING A SERVICE-LEARNING COURSE  119

Unit 9
D

IM
EN

SI
O

N
 T

W
O

: F
AC

U
LT

Y 
SU

PP
O

RT
 F

O
R 

A
N

D
 IN

VO
LV

EM
EN

T 
IN

 S
ER

VI
CE

-L
EA

RN
IN

G
D

IR
EC

TI
O

N
S:

 F
or

 e
ac

h 
of

 th
e 

ca
te

go
rie

s (
ro

w
s),

 c
irc

le
 th

e 
st

ag
e 

th
at

 b
es

t r
ep

re
se

nt
s t

he
 c

ur
re

nt
 st

at
us

 o
f f

ac
ul

ty
 in

vo
lv

em
en

t i
n 

an
d 

su
pp

or
t f

or
 se

rv
ic

e-
le

ar
ni

ng
 (S

L)
 in

 y
ou

r d
ep

ar
tm

en
t o

r 
di

vi
sio

n,
 sc

ho
ol

 o
r c

ol
le

ge
, a

nd
 u

ni
ve

rs
ity

 o
r o

rg
an

iz
at

io
n 

as
 a

 w
ho

le
. A

ga
in

, b
as

ed
 o

n 
th

e 
na

tu
re

 o
f t

he
 c

ou
rs

e 
or

 c
ur

ric
ul

um
, c

on
sid

er
 t

he
 te

rm
s s

er
vi

ce
-le

ar
ni

ng
, p

ro
bl

em
-b

as
ed

 le
ar

ni
ng

 o
r 

co
m

m
un

ity
 o

rie
nt

ed
 p

rim
ar

y 
ca

re
 in

 p
la

ce
 o

f S
L.

 D
K

 st
an

ds
 fo

r “
do

n’
t k

no
w

”.

ST
A

G
E 

O
N

E
Cr

it
ic

al
 M

as
s 

B
ui

ld
in

g
ST

A
G

E 
TW

O
Q

ua
lit

y 
B

ui
ld

in
g

ST
A

G
E 

TH
R

EE
Su

st
ai

ne
d 

In
st

it
ut

io
na

liz
at

io
n

CI
RC

LE
 T

H
E 

ST
A

G
E 

TH
AT

CH
A

R
A

CT
ER

IZ
ES

 Y
O

U
R

…
.

W
H

AT
 A

R
E 

TH
E 

IM
PL

IC
AT

IO
N

S 
O

F 
YO

U
R 

A
N

SW
ER

S 
(e

.g
., 

ac
ti

on
s 

yo
u 

ne
ed

 t
o 

ta
ke

?)
Fa

cu
lt

y 
A

w
ar

en
es

s o
f S

L
Ve

ry
 fe

w
 fa

cu
lty

 m
em

be
rs

 
kn

ow
 w

ha
t S

L 
is 

or
 

un
de

rs
ta

nd
 h

ow
 S

L 
is 

di
ffe

re
nt

 
fr

om
 c

om
m

un
ity

 se
rv

ic
e,

 
pr

ec
ep

to
rs

hi
ps

, c
lin

ic
al

 
tr

ai
ni

ng
 a

nd
 o

th
er

 e
xp

er
ie

nt
ia

l 
le

ar
ni

ng
 a

ct
iv

iti
es

.

A
n 

ad
eq

ua
te

 n
um

be
r o

f f
ac

ul
ty

 
m

em
be

rs
 k

no
w

 w
ha

t S
L 

is 
an

d 
un

de
rs

ta
nd

 h
ow

 S
L 

is 
di

ffe
re

nt
 fr

om
 c

om
m

un
ity

 
se

rv
ic

e,
 p

re
ce

pt
or

sh
ip

s, 
cl

in
ic

al
 

tr
ai

ni
ng

 a
nd

 o
th

er
 e

xp
er

ie
nt

ia
l 

le
ar

ni
ng

 a
ct

iv
iti

es
.

A 
su

bs
ta

nt
ia

l n
um

be
r o

f 
fa

cu
lty

 m
em

be
rs

 k
no

w
 w

ha
t 

SL
 is

 a
nd

 c
an

 a
rt

ic
ul

at
e 

ho
w

 S
L 

is 
di

ffe
re

nt
 fr

om
 

co
m

m
un

ity
 se

rv
ic

e,
 

pr
ec

ep
to

rs
hi

ps
, c

lin
ic

al
 

tr
ai

ni
ng

 a
nd

 o
th

er
 e

xp
er

ie
nt

ia
l 

le
ar

ni
ng

 a
ct

iv
iti

es
.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

Fa
cu

lt
y 

In
vo

lv
em

en
t i

n 
an

d 
Su

pp
or

t 
fo

r 
SL

Ve
ry

 fe
w

 fa
cu

lty
 m

em
be

rs
 

ar
e 

in
st

ru
ct

or
s, 

su
pp

or
te

rs
 o

r 
ad

vo
ca

te
s o

f S
L.

 F
ew

 su
pp

or
t 

th
e 

in
te

gr
at

io
n 

of
 S

L 
in

to
 th

e 
in

st
itu

tio
n’

s m
iss

io
n 

or
 in

to
 

th
ei

r o
w

n 
pr

of
es

sio
na

l w
or

k.

W
hi

le
 a

n 
ad

eq
ua

te
 n

um
be

r o
f 

fa
cu

lty
 m

em
be

rs
 is

 su
pp

or
tiv

e 
of

 S
L,

 fe
w

 o
f t

he
m

 a
re

 
ad

vo
ca

te
s f

or
 in

te
gr

at
in

g 
SL

 
in

to
 th

e 
in

st
itu

tio
n’

s m
iss

io
n 

an
d/

or
 th

ei
r o

w
n 

pr
of

es
sio

na
l 

w
or

k.
 O

nl
y 

a 
fe

w
 k

ey
 fa

cu
lty

 
m

em
be

rs
 a

ct
iv

el
y 

pa
rt

ic
ip

at
e 

as
 

SL
 in

st
ru

ct
or

s.

A 
su

bs
ta

nt
ia

l n
um

be
r o

f 
in

flu
en

tia
l f

ac
ul

ty
 m

em
be

rs
 

pa
rt

ic
ip

at
e 

as
 in

st
ru

ct
or

s, 
su

pp
or

te
rs

, a
nd

 a
dv

oc
at

es
 

of
 S

L 
an

d 
su

pp
or

t t
he

 
in

te
gr

at
io

n 
of

 S
L 

bo
th

 in
to

 th
e 

in
st

itu
tio

n’
s m

iss
io

n 
an

d 
th

e 
fa

cu
lty

 m
em

be
rs

’ i
nd

iv
id

ua
l 

pr
of

es
sio

na
l w

or
k.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

Fa
cu

lt
y 

L
ea

de
rs

hi
p 

in
 S

L
N

on
e 

of
 th

e 
m

os
t i

nfl
ue

nt
ia

l 
fa

cu
lty

 m
em

be
rs

 se
rv

e 
as

 
le

ad
er

s f
or

 a
dv

an
ci

ng
 S

L.

Th
er

e 
ar

e 
on

ly
 o

ne
 o

r t
w

o 
in

flu
en

tia
l f

ac
ul

ty
 m

em
be

rs
 

w
ho

 p
ro

vi
de

 le
ad

er
sh

ip
 to

 th
e 

SL
 e

ffo
rt

.

A 
hi

gh
ly

 re
sp

ec
te

d,
 in

flu
en

tia
l 

gr
ou

p 
of

 fa
cu

lty
 m

em
be

rs
 

se
rv

es
 a

s t
he

 S
L 

le
ad

er
s a

nd
/o

r 
ad

vo
ca

te
s.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

Fa
cu

lt
y 

D
ev

el
op

m
en

t,
 

In
ce

nt
iv

es
 a

nd
 

R
ew

ar
ds

 fo
r 

SL

Fa
cu

lty
 m

em
be

rs
 a

re
 n

ot
 

en
co

ur
ag

ed
 to

 e
ng

ag
e 

in
 S

L;
 

fe
w

 in
ce

nt
iv

es
 a

re
 p

ro
vi

de
d 

to
 p

ur
su

e 
SL

 a
ct

iv
iti

es
 (e

.g
., 

cu
rr

ic
ul

um
 d

ev
el

op
m

en
t 

m
in

i-g
ra

nt
s, 

su
pp

or
t t

o 
at

te
nd

 c
on

fe
re

nc
es

, f
ac

ul
ty

 
de

ve
lo

pm
en

t a
ct

iv
iti

es
). 

Fa
cu

lty
 w

or
k 

in
 S

L 
is 

no
t 

us
ua

lly
 re

co
gn

iz
ed

 d
ur

in
g 

th
e 

re
vi

ew
, p

ro
m

ot
io

n 
an

d 
te

nu
re

 
pr

oc
es

s.

A
lth

ou
gh

 fa
cu

lty
 m

em
be

rs
 a

re
 

en
co

ur
ag

ed
 a

nd
 a

re
 p

ro
vi

de
d 

va
rio

us
 in

ce
nt

iv
es

 to
 p

ur
su

e 
SL

 a
ct

iv
iti

es
 (e

.g
., 

cu
rr

ic
ul

um
 

de
ve

lo
pm

en
t m

in
i-g

ra
nt

s, 
su

pp
or

t t
o 

at
te

nd
 c

on
fe

re
nc

es
, 

fa
cu

lty
 d

ev
el

op
m

en
t a

ct
iv

iti
es

), 
th

ei
r w

or
k 

in
 S

L 
is 

no
t a

lw
ay

s 
re

co
gn

iz
ed

 d
ur

in
g 

th
e 

re
vi

ew
, 

pr
om

ot
io

n 
an

d 
te

nu
re

 p
ro

ce
ss

.

Fa
cu

lty
 w

ho
 a

re
 in

vo
lv

ed
 in

 
SL

 re
ce

iv
e 

re
co

gn
iti

on
 fo

r i
t 

du
rin

g 
th

e 
re

vi
ew

, p
ro

m
ot

io
n 

an
d 

te
nu

re
 p

ro
ce

ss
. F

ac
ul

ty
 a

re
 

en
co

ur
ag

ed
 a

nd
 a

re
 p

ro
vi

de
d 

va
rio

us
 in

ce
nt

iv
es

 to
 p

ur
su

e 
SL

 a
ct

iv
iti

es
 (e

.g
., 

cu
rr

ic
ul

um
 

de
ve

lo
pm

en
t m

in
i-g

ra
nt

s, 
su

pp
or

t t
o 

at
te

nd
 c

on
fe

re
nc

es
, 

fa
cu

lty
 d

ev
el

op
m

en
t a

ct
iv

iti
es

).

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K



SUSTAINING A SERVICE-LEARNING COURSE  120

Unit 9
D

IM
EN

SI
O

N
 T

H
RE

E:
 S

TU
D

EN
T 

SU
PP

O
RT

 F
O

R 
A

N
D

 IN
VO

LV
EM

EN
T 

IN
 S

ER
VI

CE
-L

EA
RN

IN
G

D
IR

EC
TI

O
N

S:
 F

or
 e

ac
h 

of
 th

e 
ca

te
go

rie
s (

ro
w

s),
 c

irc
le

 th
e 

st
ag

e 
th

at
 b

es
t r

ep
re

se
nt

s t
he

 c
ur

re
nt

 st
at

us
 o

f s
tu

de
nt

 su
pp

or
t f

or
 a

nd
 in

vo
lv

em
en

t i
n 

se
rv

ic
e-

le
ar

ni
ng

 (S
L)

 w
ith

in
 

yo
ur

 d
ep

ar
tm

en
t o

r d
iv

isi
on

, s
ch

oo
l o

r c
ol

le
ge

, a
nd

 u
ni

ve
rs

ity
 o

r o
rg

an
iz

at
io

n 
as

 a
 w

ho
le

. b
as

ed
 o

n 
th

e 
na

tu
re

 o
f t

he
 c

ou
rs

e 
or

 c
ur

ric
ul

um
, c

on
sid

er
 th

e 
te

rm
s s

er
vi

ce
-le

ar
ni

ng
, 

pr
ob

le
m

-b
as

ed
 le

ar
ni

ng
 o

r c
om

m
un

ity
 o

rie
nt

ed
 p

rim
ar

y 
ca

re
 in

 p
la

ce
 o

f S
L.

 D
K

 st
an

ds
 fo

r “
do

n’
t k

no
w

”.
ST

A
G

E 
O

N
E

Cr
it

ic
al

 M
as

s 
B

ui
ld

in
g

ST
A

G
E 

TW
O

Q
ua

lit
y 

B
ui

ld
in

g
ST

A
G

E 
TH

R
EE

Su
st

ai
ne

d 
In

st
it

ut
io

na
liz

at
io

n

CI
RC

LE
 T

H
E 

ST
A

G
E 

TH
AT

CH
A

R
A

CT
ER

IZ
ES

 Y
O

U
R

…
.

W
H

AT
 A

R
E 

TH
E 

IM
PL

IC
AT

IO
N

S 
O

F 
YO

U
R 

A
N

SW
ER

S 
(e

.g
., 

ac
ti

on
s 

yo
u 

ne
ed

 t
o 

ta
ke

?)
St

ud
en

t 
A

w
ar

en
es

s o
f S

L
Th

er
e 

ar
e 

no
 m

ec
ha

ni
sm

s f
or

 
in

fo
rm

in
g 

st
ud

en
ts

 a
bo

ut
 

SL
 c

ou
rs

es
, r

es
ou

rc
es

 a
nd

 
op

po
rt

un
iti

es
 th

at
 a

re
 a

va
ila

bl
e 

to
 th

em
 (e

.g
., 

SL
 li

st
in

gs
 in

 
th

e 
sc

he
du

le
 o

f c
la

ss
es

, c
ou

rs
e 

ca
ta

lo
gs

, w
eb

sit
e)

.

W
hi

le
 th

er
e 

ar
e 

so
m

e 
m

ec
ha

ni
sm

s 
fo

r i
nf

or
m

in
g 

st
ud

en
ts

 a
bu

t 
SL

 c
ou

rs
es

, r
es

ou
rc

es
 a

nd
 

op
po

rt
un

iti
es

 th
at

 a
re

 a
va

ila
bl

e 
to

 th
em

 (e
.g

., 
SL

 li
st

in
gs

 in
 

th
e 

sc
he

du
le

 o
f c

la
ss

es
, c

ou
rs

e 
ca

ta
lo

gs
, w

eb
sit

e)
, t

he
se

 
m

ec
ha

ni
sm

s a
re

 sp
or

ad
ic

 a
nd

 
in

co
ns

ist
en

t.

Th
er

e 
ar

e 
co

or
di

na
te

d 
m

ec
ha

ni
sm

s t
ha

t m
ak

e 
st

ud
en

ts
 a

w
ar

e 
of

 th
e 

va
rio

us
 

SL
 c

ou
rs

es
, r

es
ou

rc
es

 a
nd

 
op

po
rt

un
iti

es
 th

at
 a

re
 

av
ai

la
bl

e 
to

 th
em

 (e
.g

., 
SL

 
lis

tin
gs

 in
 th

e 
sc

he
du

le
 o

f 
cl

as
se

s, 
co

ur
se

 c
at

al
og

s, 
w

eb
sit

e)
.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

St
ud

en
t 

O
pp

or
tu

ni
ti

es
 

fo
r 

SL

Fe
w

 S
L 

op
po

rt
un

iti
es

 e
xi

st
 fo

r 
st

ud
en

ts
; f

ew
 o

r n
o 

cr
ed

it-
be

ar
in

g 
SL

 c
ou

rs
es

 a
re

 a
va

ila
bl

e.

C
re

di
t-b

ea
rin

g 
SL

 c
ou

rs
es

 a
re

 
lim

ite
d 

to
 o

nl
y 

ce
rt

ai
n 

gr
ou

ps
 o

f 
st

ud
en

ts
 (e

.g
., 

st
ud

en
ts

 in
 c

er
ta

in
 

m
aj

or
s, 

ho
no

rs
 st

ud
en

ts
, s

en
io

rs
, 

et
c.)

C
re

di
t-b

ea
rin

g 
SL

 c
ou

rs
es

 
ar

e 
av

ai
la

bl
e 

to
 st

ud
en

ts
 in

 
m

an
y 

ar
ea

s, 
re

ga
rd

le
ss

 o
f 

th
e 

st
ud

en
ts

’ m
aj

or
, y

ea
r i

n 
sc

ho
ol

, o
r a

ca
de

m
ic

 a
nd

 so
ci

al
 

in
te

re
st

s.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

St
ud

en
t 

L
ea

de
rs

hi
p 

in
 S

L
Fe

w,
 if

 a
ny

, o
pp

or
tu

ni
tie

s e
xi

st
 

fo
r s

tu
de

nt
s t

o 
ta

ke
 o

n 
le

ad
er

sh
ip

 
ro

le
s i

n 
ad

va
nc

in
g 

SL
.

Th
er

e 
ar

e 
a 

lim
ite

d 
nu

m
be

r 
of

 o
pp

or
tu

ni
tie

s a
va

ila
bl

e 
fo

r 
st

ud
en

ts
 to

 ta
ke

 o
n 

le
ad

er
sh

ip
 

ro
le

s i
n 

ad
va

nc
in

g 
SL

.

St
ud

en
ts

 a
re

 w
el

co
m

ed
 

an
d 

en
co

ur
ag

ed
 to

 se
rv

e 
as

 
ad

vo
ca

te
s a

nd
 a

m
ba

ss
ad

or
s f

or
 

in
st

itu
tio

na
liz

in
g 

SL
.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

St
ud

en
t 

In
ce

nt
iv

es
 a

nd
 

R
ew

ar
ds

N
o 

fo
rm

al
 m

ec
ha

ni
sm

s 
en

co
ur

ag
e 

st
ud

en
ts

 to
 p

ar
tic

ip
at

e 
in

 S
L 

or
 re

w
ar

d 
th

em
 fo

r t
he

ir 
pa

rt
ic

ip
at

io
n 

(e
.g

., 
SL

 n
ot

at
io

n 
on

 tr
an

sc
rip

ts
, g

ra
du

at
io

n 
re

qu
ire

m
en

t, 
aw

ar
ds

). 
Th

er
e 

ar
e 

no
 in

fo
rm

al
 m

ec
ha

ni
sm

s e
ith

er
 

(e
.g

., 
st

or
ie

s i
n 

ca
m

pu
s p

ap
er

, 
ce

rt
ifi

ca
te

 o
f a

ch
ie

ve
m

en
t) 

Fe
w

 o
r n

o 
fo

rm
al

 m
ec

ha
ni

sm
s 

en
co

ur
ag

e 
st

ud
en

ts
 to

 p
ar

tic
ip

at
e 

in
 S

L 
or

 re
w

ar
d 

th
em

 fo
r 

th
ei

r p
ar

tic
ip

at
io

n 
in

 S
L 

(e
.g

., 
SL

 n
ot

at
io

n 
on

 tr
an

sc
rip

ts
, 

gr
ad

ua
tio

n 
re

qu
ire

m
en

t, 
aw

ar
ds

). 
Th

er
e 

ar
e 

so
m

e 
in

fo
rm

al
 

m
ec

ha
ni

sm
s (

e.
g.

, s
to

rie
s i

n 
ca

m
pu

s p
ap

er
, c

er
tifi

ca
te

 o
f 

ac
hi

ev
em

en
t)

Th
er

e 
ar

e 
on

e 
or

 m
or

e 
fo

rm
al

 m
ec

ha
ni

sm
s i

n 
pl

ac
e 

th
at

 e
nc

ou
ra

ge
 st

ud
en

ts
 to

 
pa

rt
ic

ip
at

e 
in

 S
L 

or
 re

w
ar

d 
th

em
 fo

r t
he

ir 
pa

rt
ic

ip
at

io
n 

in
 S

L 
(e

.g
., 

SL
 n

ot
at

io
n 

on
 tr

an
sc

rip
ts

, g
ra

du
at

io
n 

re
qu

ire
m

en
t, 

an
nu

al
 a

w
ar

ds
). 

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K



SUSTAINING A SERVICE-LEARNING COURSE  121

D
IM

EN
SI

O
N

 F
O

U
R

: C
O

M
M

U
N

IT
Y 

SU
PP

O
RT

 F
O

R 
A

N
D

 IN
VO

LV
EM

EN
T 

IN
 S

ER
VI

CE
-L

EA
RN

IN
G

D
IR

EC
TI

O
N

S:
 F

or
 e

ac
h 

of
 t

he
 c

at
eg

or
ie

s 
(ro

w
s),

 c
irc

le
 t

he
 s

ta
ge

 t
ha

t 
be

st
 r

ep
re

se
nt

s 
th

e 
cu

rr
en

t 
st

at
us

 o
f 

co
m

m
un

ity
 p

ar
tn

er
sh

ip
s 

an
d 

co
m

m
un

ity
 p

ar
tic

ip
at

io
n 

in
 y

ou
r 

de
pa

rt
m

en
t o

r d
iv

isi
on

, s
ch

oo
l o

r c
ol

le
ge

, a
nd

 u
ni

ve
rs

ity
 o

r o
rg

an
iz

at
io

n 
as

 a
 w

ho
le

. b
as

ed
 o

n 
th

e n
at

ur
e o

f t
he

 c
ou

rs
e o

r c
ur

ric
ul

um
, c

on
sid

er
 th

e t
er

m
s s

er
vi

ce
-le

ar
ni

ng
, p

ro
bl

em
-

ba
se

d 
le

ar
ni

ng
 o

r c
om

m
un

ity
 o

rie
nt

ed
 p

rim
ar

y 
ca

re
 in

 p
la

ce
 o

f S
L.

 D
K

 st
an

ds
 fo

r “
do

n’
t k

no
w

”.
ST

A
G

E 
O

N
E

Cr
it

ic
al

 M
as

s 
B

ui
ld

in
g

ST
A

G
E 

TW
O

Q
ua

lit
y 

B
ui

ld
in

g
ST

A
G

E 
TH

R
EE

Su
st

ai
ne

d 
In

st
it

ut
io

na
liz

at
io

n

CI
RC

LE
 T

H
E 

ST
A

G
E 

TH
AT

CH
A

R
A

CT
ER

IZ
ES

 Y
O

U
R

…
.

W
H

AT
 A

R
E 

TH
E 

IM
PL

IC
AT

IO
N

S 
O

F 
YO

U
R 

A
N

SW
ER

S 
(e

.g
., 

ac
ti

on
s 

yo
u 

ne
ed

 t
o 

ta
ke

?)
C

om
m

un
ity

 
Pa

rt
ne

r 
Aw

ar
en

es
s

Ve
ry

 fe
w

 c
om

m
un

ity
 

pa
rt

ne
rs

 k
no

w
 w

ha
t S

L 
is 

or
 

un
de

rs
ta

nd
 h

ow
 S

L 
is 

di
ffe

re
nt

 
fr

om
 c

om
m

un
ity

 se
rv

ic
e,

 
pr

ec
ep

to
rs

hi
ps

, c
lin

ic
al

 tr
ai

ni
ng

 
an

d 
ot

he
r e

xp
er

ie
nt

ia
l l

ea
rn

in
g 

ac
tiv

iti
es

.

A
n 

ad
eq

ua
te

 n
um

be
r o

f c
om

m
un

ity
 

pa
rt

ne
rs

 k
no

w
 w

ha
t S

L 
is 

an
d 

un
de

rs
ta

nd
 h

ow
 S

L 
is 

di
ffe

re
nt

 fr
om

 
co

m
m

un
ity

 se
rv

ic
e,

 p
re

ce
pt

or
sh

ip
s, 

cl
in

ic
al

 tr
ai

ni
ng

 a
nd

 o
th

er
 e

xp
er

ie
nt

ia
l 

le
ar

ni
ng

 a
ct

iv
iti

es
.

A 
su

bs
ta

nt
ia

l n
um

be
r 

of
 c

om
m

un
ity

 p
ar

tn
er

s 
kn

ow
 w

ha
t S

L 
is 

an
d 

ca
n 

ar
tic

ul
at

e 
ho

w
 S

L 
is 

di
ffe

re
nt

 
fr

om
 c

om
m

un
ity

 se
rv

ic
e,

 
pr

ec
ep

to
rs

hi
ps

, c
lin

ic
al

 
tr

ai
ni

ng
 a

nd
 o

th
er

 e
xp

er
ie

nt
ia

l 
le

ar
ni

ng
 a

ct
iv

iti
es

.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

M
ut

ua
l U

nd
er

-
st

an
di

ng
Th

er
e 

is 
lit

tle
 o

r n
o 

un
de

rs
ta

nd
in

g 
be

tw
ee

n 
th

e 
ca

m
pu

s a
nd

 
co

m
m

un
ity

 p
ar

tn
er

s r
eg

ar
di

ng
 

ea
ch

 o
th

er
’s 

ne
ed

s, 
tim

el
in

es
, 

go
al

s, 
re

so
ur

ce
s a

nd
 c

ap
ac

ity
 fo

r 
de

ve
lo

pi
ng

 a
nd

 im
pl

em
en

tin
g 

SL
 

ac
tiv

iti
es

. 

Th
er

e 
is 

so
m

e 
un

de
rs

ta
nd

in
g 

be
tw

ee
n 

th
e 

ca
m

pu
s a

nd
 c

om
m

un
ity

 p
ar

tn
er

s 
re

ga
rd

in
g 

ea
ch

 o
th

er
’s 

ne
ed

s, 
tim

el
in

es
, 

go
al

s, 
re

so
ur

ce
s, 

an
d 

ca
pa

ci
ty

 fo
r 

de
ve

lo
pi

ng
 a

nd
 im

pl
em

en
tin

g 
SL

 
ac

tiv
iti

es
.

Th
er

e 
is 

su
bs

ta
nt

ia
l 

un
de

rs
ta

nd
in

g 
be

tw
ee

n 
th

e 
ca

m
pu

s a
nd

 c
om

m
un

ity
 

pa
rt

ne
rs

 re
ga

rd
in

g 
ea

ch
 

ot
he

r’s
 n

ee
ds

, t
im

el
in

es
, g

oa
ls,

 
re

so
ur

ce
s a

nd
 c

ap
ac

ity
 fo

r 
de

ve
lo

pi
ng

 a
nd

 im
pl

em
en

tin
g 

SL
 a

ct
iv

iti
es

.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K



SUSTAINING A SERVICE-LEARNING COURSE  122

D
IM

EN
SI

O
N

 F
O

U
R

: C
O

M
M

U
N

IT
Y 

SU
PP

O
RT

 F
O

R 
A

N
D

 IN
VO

LV
EM

EN
T 

IN
 S

ER
VI

CE
-L

EA
RN

IN
G

…
CO

N
TI

N
U

ED
ST

A
G

E 
O

N
E

Cr
it

ic
al

 M
as

s 
B

ui
ld

in
g

ST
A

G
E 

TW
O

Q
ua

lit
y 

B
ui

ld
in

g
ST

A
G

E 
TH

R
EE

Su
st

ai
ne

d 
In

st
it

ut
io

na
liz

at
io

n

CI
RC

LE
 T

H
E 

ST
A

G
E 

TH
AT

CH
A

R
A

CT
ER

IZ
ES

 Y
O

U
R

…
.

W
H

AT
 A

R
E 

TH
E 

IM
PL

IC
AT

IO
N

S 
O

F 
YO

U
R 

A
N

SW
ER

S 
(e

.g
., 

ac
ti

on
s 

yo
u 

ne
ed

 t
o 

ta
ke

?)
C

om
m

un
ity

 
Pa

rt
ne

r V
oi

ce
 a

nd
 

Le
ad

er
sh

ip

Fe
w,

 if
 a

ny
, o

pp
or

tu
ni

tie
s e

xi
st

 fo
r 

co
m

m
un

ity
 p

ar
tn

er
s t

o 
ta

ke
 o

n 
le

ad
er

sh
ip

 ro
le

s i
n 

SL
 (e

.g
., 

se
rv

e 
on

 a
dv

iso
ry

 c
om

m
itt

ee
s, 

fa
ci

lit
at

e 
re

fle
ct

io
n 

di
sc

us
sio

ns
, g

iv
e 

on
-

ca
m

pu
s l

ec
tu

re
s);

 c
om

m
un

ity
 

pa
rt

ne
rs

 a
re

 n
ot

 in
vi

te
d 

or
 

en
co

ur
ag

ed
 to

 e
xp

re
ss

 th
ei

r n
ee

ds
, 

go
al

s, 
re

so
ur

ce
s a

nd
 c

ap
ac

ity
.

Th
er

e 
ar

e 
a 

lim
ite

d 
nu

m
be

r o
f 

op
po

rt
un

iti
es

 fo
r c

om
m

un
ity

 p
ar

tn
er

s 
to

 ta
ke

 o
n 

le
ad

er
sh

ip
 ro

le
s i

n 
SL

 (e
.g

., 
se

rv
e 

on
 a

dv
iso

ry
 c

om
m

itt
ee

s, 
fa

ci
lit

at
e 

re
fle

ct
io

n 
di

sc
us

sio
ns

, g
iv

e 
on

-c
am

pu
s 

le
ct

ur
es

); 
co

m
m

un
ity

 p
ar

tn
er

s a
re

 
pr

ov
id

ed
 li

m
ite

d 
op

po
rt

un
iti

es
 to

 
ex

pr
es

s t
he

ir 
ne

ed
s, 

go
al

s, 
re

so
ur

ce
s 

an
d 

ca
pa

ci
ty

.

Th
er

e 
ar

e 
m

an
y 

op
po

rt
un

iti
es

 
fo

r c
om

m
un

ity
 p

ar
tn

er
s t

o 
ta

ke
 o

n 
le

ad
er

sh
ip

 ro
le

s i
n 

SL
 (e

.g
., 

se
rv

e 
on

 a
dv

iso
ry

 
co

m
m

itt
ee

s, 
fa

ci
lit

at
e 

re
fle

ct
io

n 
di

sc
us

sio
ns

, g
iv

e 
on

-
ca

m
pu

s l
ec

tu
re

s);
 c

om
m

un
ity

 
pa

rt
ne

rs
 a

re
 fo

rm
al

ly
 

en
co

ur
ag

ed
 to

 e
xp

re
ss

 th
ei

r 
ne

ed
s, 

go
al

s, 
re

so
ur

ce
s a

nd
 

ca
pa

ci
ty

. 

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

N
at

ur
e 

an
d 

E
xt

en
t o

f 
C

om
m

un
it

y 
Pa

rt
ne

rs
hi

p

R
el

at
io

ns
hi

ps
 w

ith
 c

om
m

un
ity

 
pa

rt
ne

rs
 c

ha
ng

e 
fr

eq
ue

nt
ly

 d
ue

 to
 

th
e 

ac
ad

em
ic

 c
al

en
da

r a
nd

 la
ps

e 
du

rin
g 

sc
ho

ol
 v

ac
at

io
n 

tim
es

. 
Fe

w,
 if

 a
ny

, c
om

m
un

ity
 p

ar
tn

er
s 

co
ns

ist
en

tly
 p

ar
tic

ip
at

e 
in

 S
L 

fr
om

 
ye

ar
 to

 y
ea

r.

R
el

at
io

ns
hi

ps
 w

ith
 c

om
m

un
ity

 
pa

rt
ne

rs
 c

ha
ng

e 
fr

eq
ue

nt
ly

 d
ue

 to
 th

e 
ac

ad
em

ic
 c

al
en

da
r a

nd
 la

ps
e 

du
rin

g 
sc

ho
ol

 v
ac

at
io

n 
tim

es
.  

A
n 

ad
eq

ua
te

 
nu

m
be

r o
f c

om
m

un
ity

 p
ar

tn
er

s 
co

ns
ist

en
tly

 p
ar

tic
ip

at
e 

in
 S

L 
fr

om
 y

ea
r 

to
 y

ea
r.

R
el

at
io

ns
hi

ps
 w

ith
 

co
m

m
un

ity
 p

ar
tn

er
s 

ar
e 

on
go

in
g 

th
ro

ug
ho

ut
 

th
e 

ca
le

nd
ar

 y
ea

r, 
w

ith
 

a 
sig

ni
fic

an
t p

er
ce

nt
ag

e 
of

 c
om

m
un

ity
 p

ar
tn

er
s 

pa
rt

ic
ip

at
in

g 
in

 S
L 

fr
om

 y
ea

r 
to

 y
ea

r.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

C
om

m
un

it
y 

Pa
rt

ne
r 

D
ev

el
op

m
en

t,
 

In
ce

nt
iv

es
 a

nd
 

R
ew

ar
ds

Fe
w,

 if
 a

ny
, i

nc
en

tiv
es

 a
re

 p
ro

vi
de

d 
fo

r c
om

m
un

ity
 p

ar
tn

er
s t

o 
en

ga
ge

 in
 S

L 
(e

.g
., 

ad
ju

nc
t f

ac
ul

ty
 

st
at

us
, p

ay
m

en
t f

or
 te

ac
hi

ng
, 

co
nt

in
ui

ng
 e

du
ca

tio
n 

cr
ed

its
). 

Fe
w,

 if
 a

ny
, m

ec
ha

ni
sm

s a
re

 in
 

pl
ac

e 
to

 re
co

gn
iz

e 
co

m
m

un
ity

 
pa

rt
ne

r c
on

tr
ib

ut
io

ns
 to

 S
L 

(e
.g

., 
re

co
gn

iti
on

 e
ve

nt
, c

er
tifi

ca
te

s o
f 

ap
pr

ec
ia

tio
n,

 a
w

ar
ds

). 

A
lth

ou
gh

 c
om

m
un

ity
 p

ar
tn

er
s 

ar
e 

pr
ov

id
ed

 v
ar

io
us

 in
ce

nt
iv

es
 to

 
pu

rs
ue

 S
L 

ac
tiv

iti
es

 (e
.g

., 
ad

ju
nc

t 
fa

cu
lty

 st
at

us
, p

ay
m

en
t f

or
 te

ac
hi

ng
, 

co
nt

in
ui

ng
 e

du
ca

tio
n 

cr
ed

its
), 

th
es

e 
ar

e 
no

t c
on

sis
te

nt
ly

 o
ffe

re
d.

 Th
er

e 
ar

e 
a 

fe
w

 m
ec

ha
ni

sm
s i

n 
pl

ac
e 

to
 re

co
gn

iz
e 

co
m

m
un

ity
 p

ar
tn

er
 c

on
tr

ib
ut

io
ns

 to
 S

L 
(e

.g
., 

re
co

gn
iti

on
 e

ve
nt

, c
er

tifi
ca

te
s o

f 
ap

pr
ec

ia
tio

n,
 a

w
ar

ds
).

C
om

m
un

ity
 p

ar
tn

er
s a

re
 

co
ns

ist
en

tly
 p

ro
vi

de
d 

va
rio

us
 

in
ce

nt
iv

es
 to

 p
ur

su
e 

SL
 

ac
tiv

iti
es

 (e
.g

., 
ad

ju
nc

t f
ac

ul
ty

 
st

at
us

, p
ay

m
en

t f
or

 te
ac

hi
ng

, 
co

nt
in

ui
ng

 e
du

ca
tio

n 
cr

ed
its

). 
M

an
y 

m
ec

ha
ni

sm
s a

re
 in

 
pl

ac
e 

to
 re

co
gn

iz
e 

co
m

m
un

ity
 

pa
rt

ne
r c

on
tr

ib
ut

io
ns

 to
 

SL
 (e

.g
., 

re
co

gn
iti

on
 e

ve
nt

, 
ce

rt
ifi

ca
te

s o
f a

pp
re

ci
at

io
n,

 
aw

ar
ds

).

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K



SUSTAINING A SERVICE-LEARNING COURSE  123

D
IM

EN
SI

O
N

 F
IV

E:
 IN

ST
IT

U
TI

O
N

A
L 

LE
A

D
ER

SH
IP

 A
N

D
 S

U
PP

O
RT

 F
O

R 
SE

RV
IC

E-
LE

A
RN

IN
G

D
IR

EC
TI

O
N

S:
 F

or
 e

ac
h 

of
 th

e 
ca

te
go

rie
s (

ro
w

s),
 c

irc
le

 th
e 

st
ag

e 
th

at
 b

es
t r

ep
re

se
nt

s t
he

 c
ur

re
nt

 st
at

us
 o

f i
ns

tit
ut

io
na

l s
up

po
rt

 fo
r s

er
vi

ce
-le

ar
ni

ng
 (S

L)
 in

 y
ou

r d
ep

ar
tm

en
t o

r d
iv

isi
on

, s
ch

oo
l 

or
 co

lle
ge

, a
nd

 u
ni

ve
rs

ity
 o

r o
rg

an
iz

at
io

n 
as

 a 
w

ho
le

. B
as

ed
 o

n 
th

e n
at

ur
e o

f t
he

 co
ur

se
 o

r c
ur

ric
ul

um
, c

on
sid

er
 th

e t
er

m
s s

er
vi

ce
-le

ar
ni

ng
, p

ro
bl

em
-b

as
ed

 le
ar

ni
ng

 o
r c

om
m

un
ity

 o
rie

nt
ed

 p
rim

ar
y 

ca
re

 in
 p

la
ce

 o
f S

L.
 D

K
 st

an
ds

 fo
r “

do
n’

t k
no

w
”.

ST
A

G
E 

O
N

E
Cr

it
ic

al
 M

as
s 

B
ui

ld
in

g
ST

A
G

E 
TW

O
Q

ua
lit

y 
B

ui
ld

in
g

ST
A

G
E 

TH
R

EE
Su

st
ai

ne
d 

In
st

it
ut

io
na

liz
at

io
n

CI
RC

LE
 T

H
E 

ST
A

G
E 

TH
AT

CH
A

R
A

CT
ER

IZ
ES

 Y
O

U
R

…
.

W
H

AT
 A

R
E 

TH
E 

IM
PL

IC
AT

IO
N

S 
O

F 
YO

U
R 

A
N

SW
ER

S 
(e

.g
., 

ac
ti

on
s 

yo
u 

ne
ed

 t
o 

ta
ke

?)
C

oo
rd

in
at

in
g 

St
ru

ct
ur

es
 fo

r S
L

Th
er

e 
is 

no
 c

oo
rd

in
at

in
g 

st
ru

ct
ur

e 
on

 c
am

pu
s t

ha
t i

s 
de

vo
te

d 
to

 a
ss

ist
in

g 
in

 th
e 

im
pl

em
en

ta
tio

n,
 a

dv
an

ce
m

en
t 

or
 in

st
itu

tio
na

liz
at

io
n 

of
 S

L 
(e

.g
., 

a 
co

m
m

itt
ee

, c
en

te
r o

r 
cl

ea
rin

gh
ou

se
)

Th
er

e 
is 

a 
co

or
di

na
tin

g 
st

ru
ct

ur
e 

on
 c

am
pu

s t
ha

t i
s 

de
vo

te
d 

to
 a

ss
ist

in
g 

in
 th

e 
im

pl
em

en
ta

tio
n,

 a
dv

an
ce

m
en

t 
or

 in
st

itu
tio

na
liz

at
io

n 
of

 
SL

 (e
.g

., 
co

m
m

itt
ee

, c
en

te
r 

or
 c

le
ar

in
gh

ou
se

) b
ut

 it
 

ei
th

er
 d

oe
s n

ot
 c

oo
rd

in
at

e 
SL

 a
ct

iv
iti

es
 e

xc
lu

siv
el

y 
or

 
pr

ov
id

es
 se

rv
ic

es
 to

 o
nl

y 
a 

ce
rt

ai
n 

co
ns

tit
ue

nc
y 

(e
.g

., 
st

ud
en

ts
, f

ac
ul

ty
) o

r l
im

ite
d 

pa
rt

 o
f t

he
 c

am
pu

s (
e.

g.
, o

nl
y 

to
 u

nd
er

gr
ad

ua
te

s)

Th
er

e 
is 

a 
co

or
di

na
tin

g 
en

tit
y 

th
at

 is
 d

ev
ot

ed
 p

rim
ar

ily
 to

 
as

sis
tin

g 
va

rio
us

 c
am

pu
s a

nd
 

co
m

m
un

ity
 c

on
st

itu
en

ci
es

 
in

 th
e 

im
pl

em
en

ta
tio

n,
 

ad
va

nc
em

en
t a

nd
 

in
st

itu
tio

na
liz

at
io

n 
of

 S
L.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

Po
lic

y 
Su

pp
or

t 
fo

r S
L

N
o 

po
lic

y-
m

ak
in

g 
bo

ar
ds

 o
r 

co
m

m
itt

ee
s h

av
e 

re
co

gn
iz

ed
 

SL
 a

s a
n 

es
se

nt
ia

l e
du

ca
tio

na
l 

st
ra

te
gy

 o
r g

oa
l.

O
ne

 o
r m

or
e 

po
lic

y-
m

ak
in

g 
bo

ar
ds

 o
r c

om
m

itt
ee

s 
re

co
gn

iz
e 

SL
 a

s a
n 

es
se

nt
ia

l 
ed

uc
at

io
na

l s
tr

at
eg

y 
or

 g
oa

l, 
bu

t n
o 

fo
rm

al
 p

ol
ic

ie
s h

av
e 

be
en

 d
ev

el
op

ed
 (e

.g
., 

re
qu

iri
ng

 
SL

 fo
r g

ra
du

at
io

n,
 c

re
at

in
g 

a 
SL

 c
en

te
r)

O
ne

 o
f m

or
e 

po
lic

y-
m

ak
in

g 
bo

ar
ds

 o
r c

om
m

itt
ee

s 
re

co
gn

iz
e 

SL
 a

s a
n 

es
se

nt
ia

l 
ed

uc
at

io
na

l s
tr

at
eg

y 
go

al
 

an
d 

ha
ve

 d
ev

el
op

ed
 o

r 
im

pl
em

en
te

d 
fo

rm
al

 p
ol

ic
ie

s 
(e

.g
., 

re
qu

iri
ng

 S
L 

fo
r 

gr
ad

ua
tio

n,
 c

re
at

in
g 

a 
SL

 
ce

nt
er

)

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K



SUSTAINING A SERVICE-LEARNING COURSE  124

D
IM

EN
SI

O
N

 F
IV

E:
 IN

ST
IT

U
TI

O
N

A
L 

LE
A

D
ER

SH
IP

 A
N

D
 S

U
PP

O
RT

 F
O

R 
SE

RV
IC

E-
LE

A
RN

IN
G

 …
CO

N
TI

N
U

ED
St

aff
 S

up
po

rt
 

fo
r S

L
Th

er
e 

ar
e 

no
 st

aff
 o

r f
ac

ul
ty

 
m

em
be

rs
 w

ho
se

 p
rim

ar
y 

pa
id

 
re

sp
on

sib
ili

ty
 is

 to
 a

dv
an

ce
 a

nd
 

in
st

itu
tio

na
liz

e 
SL

.

Th
er

e 
ar

e 
an

 a
pp

ro
pr

ia
te

 
nu

m
be

r o
f s

ta
ff 

m
em

be
rs

 w
ho

 
un

de
rs

ta
nd

 S
L 

fu
lly

 a
nd

/
or

 w
ho

 h
av

e 
th

e 
au

th
or

ity
 

an
d 

re
so

ur
ce

s t
o 

in
flu

en
ce

 
th

e 
ad

va
nc

em
en

t a
nd

 
in

st
itu

tio
na

liz
at

io
n 

of
 S

L.
 

H
ow

ev
er

, t
he

se
 p

os
iti

on
s a

re
 

te
m

po
ra

ry
 o

r p
ai

d 
by

 e
xt

er
na

l 
gr

an
ts

.

Th
er

e 
ar

e 
an

 a
pp

ro
pr

ia
te

 
nu

m
be

r o
f p

er
m

an
en

t p
ai

d 
st

aff
 m

em
be

rs
 w

ho
 u

nd
er

st
an

d 
SL

 a
nd

 w
ho

 h
av

e 
th

e 
au

th
or

ity
 

an
d 

re
so

ur
ce

s t
o 

in
flu

en
ce

 th
e 

ad
va

nc
em

en
t o

f S
L.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

Fu
nd

in
g 

fo
r S

L
SL

 a
ct

iv
iti

es
 a

re
 su

pp
or

te
d 

pr
im

ar
ily

 b
y 

so
ft 

m
on

ey
 (s

ho
rt

-
te

rm
 g

ra
nt

s) 
fr

om
 e

xt
er

na
l 

so
ur

ce
s.

SL
 a

ct
iv

iti
es

 a
re

 su
pp

or
te

d 
by

 
bo

th
 so

ft 
m

on
ey

 (s
ho

rt
-te

rm
 

gr
an

ts)
 fr

om
 e

xt
er

na
l s

ou
rc

es
 

as
 w

el
l a

s h
ar

d 
m

on
ey

 fr
om

 th
e 

in
st

itu
tio

n.

SL
 a

ct
iv

iti
es

 a
re

 su
pp

or
te

d 
pr

im
ar

ily
 b

y 
ha

rd
 m

on
ey

 fr
om

 
th

e 
in

st
itu

tio
n 

an
d/

or
 st

at
e 

lin
e-

ite
m

 b
ud

ge
t.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

A
dm

in
is

tr
at

or
Su

pp
or

t f
or

 S
L

A
dm

in
ist

ra
tiv

e 
le

ad
er

s h
av

e 
lit

tle
 o

r n
o 

un
de

rs
ta

nd
in

g 
of

 
SL

, o
ft

en
 c

on
fu

sin
g 

it 
w

ith
 a

 
ra

ng
e 

of
 e

xp
er

ie
nt

ia
l, 

cl
in

ic
al

 
an

d 
se

rv
ic

e 
ac

tiv
iti

es
.

A
dm

in
ist

ra
tiv

e 
le

ad
er

s h
av

e 
a 

cl
ea

r u
nd

er
st

an
di

ng
 o

f S
L,

 
bu

t t
he

y 
do

 li
tt

le
 to

 m
ak

e 
SL

 a
 

vi
sib

le
 a

nd
 im

po
rt

an
t p

ar
t o

f 
th

e 
ca

m
pu

s’ 
w

or
k.

A
dm

in
ist

ra
tiv

e 
le

ad
er

s 
un

de
rs

ta
nd

 a
nd

 su
pp

or
t S

L,
 

an
d 

ac
tiv

el
y 

w
or

k 
to

 m
ak

e 
SL

 
a 

vi
sib

le
 a

nd
 im

po
rt

an
t p

ar
t o

f 
th

e 
ca

m
pu

s’ 
w

or
k.

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K

SL
 E

va
lu

at
io

n 
Th

er
e 

is 
no

 e
ffo

rt
 u

nd
er

w
ay

 
to

 a
cc

ou
nt

 fo
r t

he
 n

um
be

r, 
qu

al
ity

 a
nd

 im
pa

ct
 o

f S
L 

ac
tiv

iti
es

 ta
ki

ng
 p

la
ce

 (e
.g

., 
# 

of
 st

ud
en

ts
 in

vo
lv

ed
 in

 S
L,

 #
 o

f 
ho

ur
s o

f s
er

vi
ce

 p
ro

vi
de

d)
 

Th
er

e 
ar

e 
so

m
e 

eff
or

ts
 

un
de

rw
ay

 to
 a

cc
ou

nt
 fo

r t
he

 
nu

m
be

r, 
qu

al
ity

 a
nd

 im
pa

ct
 o

f 
SL

 a
ct

iv
iti

es
 ta

ki
ng

 p
la

ce
 (e

.g
., 

# 
of

 st
ud

en
ts

 in
vo

lv
ed

 in
 S

L,
 #

 
of

 h
ou

rs
 o

f s
er

vi
ce

 p
ro

vi
de

d)
, 

bu
t t

he
se

 a
re

 n
ot

 o
ng

oi
ng

, 
sy

st
em

at
ic

 o
r c

oo
rd

in
at

ed
. 

A
n 

on
go

in
g,

 sy
st

em
at

ic
 a

nd
 

co
or

di
na

te
d 

eff
or

t i
s i

n 
pl

ac
e 

to
 a

cc
ou

nt
 fo

r t
he

 n
um

be
r, 

qu
al

ity
 a

nd
 im

pa
ct

 o
f S

L 
ac

tiv
iti

es
 th

at
 a

re
 ta

ki
ng

 p
la

ce
 

(e
.g

., 
# 

of
 st

ud
en

ts
 in

vo
lv

ed
 

in
 S

L,
 #

 o
f h

ou
rs

 o
f s

er
vi

ce
 

pr
ov

id
ed

). 

D
ep

ar
tm

en
t o

r d
iv

isi
on

1 
   

   
2 

   
   

  3
   

 D
K

Sc
ho

ol
 o

r c
ol

le
ge

1 
   

   
2 

   
   

  3
   

 D
K

U
ni

ve
rs

ity
 o

r O
rg

an
iz

at
io

n 
as

 a
 

W
ho

le
1 

   
   

2 
   

   
  3

   
 D

K


